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Abstract

The present study was about factors affecting the effectiveness of teaching practices. The ob-
jective of the study was identifying factors which affect negatively on the effectiveness of teaching
practices. The quantitative method was employed. The population of the study comprised of B. Ed
(Hon) four year student teachers of Sindh, Pakistan. The stratified random sampling was adopted.
The size of sample was based on 250 student teachers of 4™ and 8™ semester. The questionnaire was
used to obtain the data. Data were analyzed by using SPSS. Bar graphs and #-test method was adopt-
ed to present the findings. The major factors identified were practice school distance, lack of finan-
cial support, stress, managing students, insufficient guidance and lack of cooperation from school
teachers The finding also revealed that there is no significant difference of opinion between male
and female student teachers regarding factors which affecting to effectiveness of teaching practices.
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Introduction

Teaching practice is an important tool of learning teaching. It polishes the student teachers
skills as well as their teacher behavior. All over the world recognize its importance and need in
teacher education programs. The style and mechanism of teaching practice may be varied according
to the institutions, but no teacher education program exists without teaching practice course. Alt-
hough, teaching practice has lots of benefits for the development of student teachers, but it is the re-
ality that it has some major problems which affect negatively on the effectiveness of teaching prac-
tices. Besides, many researchers examined its problems, but still there is a need for more researchers
to investigate problems during teaching practices. Moreover, student teachers are the best source to
identify factors which affect teaching practices. Ultimately, encountered problems should be re-
solved with careful planning and preparation so that student teachers take more benefit from their
effective teaching practices.

Pakistan reformed teacher education program with the collaboration of USAID in 2006. Cur-
rently, there are twenty-nine government elementary colleges of education and six universities of-
fered B.Ed.(Hons) four year teacher education in Sindh. The student teachers participate four times
in teaching practice which is comprised on 2™, 3 7t and 8™ semesters. Although student teachers
get more experience of teaching, but they face major problems which affect their teaching practice
and that’s why the teaching practice quality is compromised. The present study will be beneficial to
teacher educators, supervisors and concerned authorities.

Openly accessible at http://www.european-science.com 520




Social science section

Literature Review

Teaching practice is an important and necessary part of the teacher education program. The
teaching practice course provides an opportunity to get the real teaching experience in real school
settings (Perry, 2004). The student teachers are involved in applying teaching methods and ap-
proaches for the learning of professional teaching (Kiggundu and Nayimuli, 2009). Menter (1989)
noted that student teachers received multiple feelings from teaching practice it belongs from their
student life and professional life of teaching. As a result student teachers acquired excitement, stress,
challenging and comprehension from the beginning of their practice teaching (Perry, 2004).

Several researchers investigated the problem encountered during teaching practice. Thomas
(2006) observed diverse cultural and environmental hindrance experienced by student teachers, but
managed in good manner during teaching practice. On the other hand, Pomeranntz and Pierce
(2004) concluded that the theory and micro teaching done in classroom practices does not evident
itself as easy as shown. In addition, Chung (2002) examines problems showed about effective feed-
back from the supervisors. Supervisors’ feedback really matters for the development of student
teachers. She concludes that the effective supervisory practices as a result of collaboration, under-
standing and reflection of student teachers’ performance.

Teaching practice is technically part of any teacher education program. It gives chance for
student teachers inculcate theory into practice. The wide range of learning experiences can be ap-
plied in real school settings, which are useful for the future development of the teaching profession.
(Griofa & Ruairc 2013). According to Lingam (2002) and Williams (1994) successes of student
teacher not rely on solely theoretical understanding, but also based on required skills and behavior
which is important for effective teachers which is developed from effective teaching practices. De-
spite teaching practice has some challenges, but student teachers recognize its significance to be-
come an effective teacher. As Kant says “theory without practice is empty; practice without theory
is blind” (Morrison & Werf, 2012, p. 1).

Objectives of the Study
L. To identify factors which affect the effectiveness of teaching practices
II. To find out the difference of views between female and male student teachers regard-
ing factors influenced to the effectiveness of teaching practices.

Research Questions
L Which factors affecting the effectiveness of teaching practices?
I1. Is there any difference of views between male and female student teachers regarding
factors influenced the effectiveness of teaching practices?

Methodology

The present study was quantitative and survey based in nature. The population of the study
was student teachers of B. Ed (Hons) four year program of higher education institutes of Sindh.
Stratified random sampling was used. The sample size was 250 student teachers of 4™ and 8™ semes-
ter. The convenient sampling technique was adopted for the selection of the cites of Sindh. Data col-
lected from Karachi, Hyderabad, Larkana, Khairpur, and Sukkur cities. Close-ended questionnaire
based on Likert five-point scale was used for data collection. Reliability calculated from the
Cronbach's alpha which was .86. Data collected through personal visits. Bar graphs and SPSS were
used for the analysis of the data.
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Results
The figures are showing the level of agreement of the student teachers against each statement
to clear most influential factors which affect the effectiveness of teaching practices negatively.

Guidance
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Figure 1. Inadequate guidance receives from supervisor during teaching practice

Figure 1 shows the student teachers’ level of agreement against the statement that they re-
ceived inadequate guidance from their respective supervisor during teaching practice. The highest
combined percentage 54.8 % agreed while 33.6 % disagreed and 11.60 % undecided.

Supervisor Lesson Observation
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Figure 2. The supervisor does not observe a complete lesson
Figure 2 shows the student teachers’ level of agreement against the statement that the super-

visor does not observe a complete lesson during teaching practice. The highest combined percentage
43.2 % agreed while 42.8 % disagreed and 14 % undecided.
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Cooperating Teachers Lesson Observation
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Figure 3. Cooperating teachers do not observe a complete lesson
Figure 3 shows the student teachers’ level of agreement against the statement that the coop-
erating teachers do not observe a complete lesson during teaching practice. The highest combined
percentage 48.4 % agreed while 38.8 % disagreed and 12.8 % undecided.

Facilities and Resources

Figure 4. Lack of facilities and resources
Figure 4 shows the student teachers’ level of agreement against the statement that they faced

a lack of facilities and resources for teaching practice. The highest combined percentage 53.2 %
agreed while 35.6 % disagreed and 11.2 % undecided.
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Duration

Exy

Figure 5. Short duration of teaching practice
Figure 5 shows the student teachers’ level of agreement against the statement that they had
shorter duration of teaching practice. The highest combined percentage 52.8% agreed while 34.4 %
disagreed and 12.8 % undecided.

Financial Support
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Figure 6. Financial support not provided

Figure 6 shows the student teachers’ level of agreement against the statement that financial
support not provided for teaching practice to the student teachers. The highest combined percentage
74.8 % agreed while 19.6 % disagreed and 5.6 % undecided.

Openly accessible at http://www.european-science.com 524




Social science section

Stress
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Figure 7. Stress during teaching practice
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Figure 7 shows the student teachers’ level of agreement against the statement that they faced
stress during teaching practice. The highest combined percentage 63.2 % agreed while 25.2 %
disagreed and 11.6% undecided.

Noncooperation
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Figure 8. Lack of cooperation from cooperating teachers
Figure 8 shows the student teachers’ level of agreement against the statement that they faced

a lack of cooperation from cooperating teachers during teaching practice. The highest combined
percentage 51.2 % agreed while 35.2 % disagreed and 13.60 % undecided.
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Learners Management

Figure 9. Difficult to manage learners
Figure 9 shows the student teachers’ level of agreement against the statement that they faced
difficulty to manage learners during teaching practice. The highest combined percentage 65.2 %
agreed while 22.8 % disagreed and 12 % undecided.

School Distance

Figure 10. Practice schools have a long distance from respective university/college
Figure 10 shows the student teachers’ level of agreement against the statement that practice

schools have a long distance from the respective university/college. The highest combined percent-
age 60 % agreed while 31.6 % disagreed and 8.4 % undecided.

Openly accessible at http://www.european-science.com 526




Social science section

Table 1. Comparative analysis of gender-based student teachers views regarding factors af-
fecting on the effectiveness of teaching practices (N=250)

Gender N Mean St. Deviation t p df
Female 153 25.90 7.64 -.52 .59 248
Male 97 26.40 6.71

Note. Level of Significant *p <.05

Table 1 depicts that independent sample #-test was employed to compare mean scores on the
scale. There is no significant difference between female (M =25.90, SD = .61) and male (M = 26.40,
SD = .68), t (248) = -.52, p = .59 student teachers views regarding factors affecting on the effective-
ness of teaching practices.

Discussion

The findings supported by Nwanekezi, Okoli and Mezieobi (2011)) found factors affected to
to teaching practice were: lack of teaching equipments and materials, learning environment was
poor, small classrooms, lack of ventilation, the non supportive attitude of school teachers, transpor-
tation problems and some schools were far away. Another finding matches to a great extent by
Sarigoban (2010) revealed that teaching-learning materials and equipments were not provided,
school students were not motivated and cooperative, students were indiscipline, classroom environ-
ment was not conducive, overcrowded classrooms, language barriers, lack of proper seating ar-
rangement, not proper ventilation, and student belonged from diverse cultural background.

The student teachers faced challenges during teaching practice which included management
issues of classrooms, challenges related to the environment, curriculum developmental challenges,
instruction and supervisory challenges (Okonkwo, Chikwelu, n.d). In the same line Boakye and
Ampiah, (2017) found student teachers faced the following problems related to teaching practice
which were; inadequate resources for teaching and learning, time management constraints, lack of
command of content knowledge, inability to deliver lessons, disciplinary issues, students had not
interested in learning, and had not subject command of teaching subjects. The parallel finding by
Khan, Urooj, and Ahmed (2018) concluded there is no significant difference between male and fe-
male student teachers’ views regarding problems encountered during the teaching practices.

Conclusion

The conclusion was drawn from the findings of the study. It concludes that these factors af-
fecting negatively on the effectiveness of teaching practices. The major factors were a distance of
practice school, lack of financial support, stress, learners management, insufficient guidance and
lack of cooperation from school teachers. And also that student teacher views not significantly dif-
ferent in terms of gender. The possible reason of the same views of male and female student teach-
ers, they are working together and had same teaching practice environment. So, they experienced
same factors which affect their effectiveness of teaching practices.

Recommendations
The recommendations were made from the findings, which are following:
. Transportation facilities should be provided to reach the practice schools.

o Training should be arranged for cooperative teachers, supervisors and student teach-
ers.
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. Financial incentives should be given to student teachers for teaching practices.

. The micro teaching session should be arranged for student teachers in universi-
ties/college before sending to teaching practice.

. Financial incentives should be provided to cooperative teachers through concerned

government agencies.
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