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Abstract 

Using PISA 2009 data, the purpose of this study 
is to analyze the social activities offered to students 
at low and high socio-economic status (SES) upper 
secondary schools in Turkey according to school 
principals’ views. In the study, descriptive analy-
ses were made. Study group consisted of totally 100 
school principals, at low and high SES upper sec-
ondary schools. The most activity offered by low 
and high SES schools to students is sporting team 
or sporting activities; and the least is collabora-
tion with local newspapers at low SES, collabora-
tion with local libraries at high SES. The percentage 
of high SES upper secondary schools offer follow-
ing activities is significantly higher than the per-
centage of low SES schools: school play or school 
musical; school yearbook, newspaper or magazine; 
debating club or debating activities; school club or 
school competition for foreign language, math or 
science; lectures and/or seminars; collaboration 
with local newspapers. Additionally; although, the 
Regulation of Social Activities is designed ideally in 
terms of the dimensions such as functioning, rudi-
ments, processes, tasks, monitoring and evaluation,  
the results of this study or the results of literature 
show that this design does not reflect on practice. 
In terms of social activities offered to students at 
all schools, the index value of Turkey is, 0.38, high-
er than OECD average. But it is insufficient, when 
comparing, at least, with New Zealand, the Unit-
ed States, Korea and the United Kingdom, which 
show over 1.00 (one standard deviation) in index 
value. 

Keywords: Extra-curricular activities, social ac-
tivities, secondary schools, socio-economic status

Introduction

Problem statement
In the PISA 2009, through school question-

naire, school principals were asked to determine 
the extra-curricular activities offered by school to 
students.  In parallel, some summative results were 
given at the OECD report (2010, p. 81-82). In this 
regard, the responses of school principals were con-
verted into index of extra-curricular activities. The 
analyses, especially comparisons across the OECD 
and participant countries were made according to 
the index values and national quarters of this index. 
The index values were given also in a table at the re-
port (OECD, 2010, p. 240-241). In the report, the 
greatest and lowest countries in terms of availability 
of extra-curricular activities were also given. How-
ever, the countries in terms of which social activi-
ties are offered by schools to students are not given. 

Additionally, in the literature, the studies relat-
ed to these activities have focused on the relations 
between participation in these activities and social 
activities, social outcomes, academic achievement, 
and educational attainment (Feldman & Matjasko, 
2005, p. 159). However, it can be said that, in gen-
eral, the studies on extra-curricular activities most-
ly have focused on their contributions; the obstacles 
when conducting them, but little have paid atten-
tion to the equity dimension in terms of the situ-
ation at low and high SES schools. Consequently, 
this study shows in details the activities offered to 
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students in Turkey both in low SES and High SES 
upper secondary schools from the point of existing 
socio economic status. 

Extra-curricular activities
Extra-curricular activities which can be de-

fined as after-school activities give an opportunity 
to work on a common interest usually organized by 
school or non-profit and community organizations 
(Kirlin, 2005, p.9). Social activities, extra-curric-
ular activities, as the center of educational studies, 
include all activities which are performed outside 
of lessons. The conditions and needs of school and 
surroundings are considerable in organizing these 
activities. Also, at least one teacher in each activity, 
another saying in club, guides to the participant stu-
dents (Özenci, 1997). Nevertheless, the social activ-
ities can be accepted as a dimension of developing 
school-parents relations (Özbaş & Badavan, 2010, 
p. 72). 

School-related extra-curricular activities can 
be given as follows: sports, cheerleading, fine arts 
(music, band, and choir), clubs (academic, service, 
and hobby clubs) theater, student government, and 
school newspaper or yearbook (White & Gager, 
2007, p. 83); national holidays celebrating of deter-
mined days and weeks, trips (Özenci, 1997)

In the PISA 2009, OECD (2011) has evaluat-
ed following extra-curricular activities offered by 
school to students: 

a) Band, orchestra or choir 
b) School play or school musical 
c) School yearbook, newspaper or magazine 
d) Volunteering or service activities, e.g. <na-

tional examples> 
e) Book club
f) Debating club or debating activities 
g) School club or school competition for foreign 

language, math or science
h) <Academic club>
i) Art club or art activities 
j) Sporting team or sporting activities 
k) Lectures and/or seminars (e.g. guest speakers 

such as writers or journalists)
l) Collaboration with local libraries 
m) Collaboration with local newspapers
n) <Country specific item> for instance “Folk 

Dance” for Turkey
When considering the social activities men-

tioned above and investigated by OECD, it can be 
said that these can be categorized as art, media, 

community works, academic studies, sport, culture. 
Consequently, the results of the part of school ques-
tionnaire regarding extra-curricular activities, as 
well as these categories seem to reflect a wide range 
of these activities in the literature. 

Extra-curricular activities may reduce school 
dropout (Mahoney & Cairns, 1997; McNeal, 1995; 
Croninger & Lee, 2001; Coleman, 1988). It is pos-
itively related to academic achievement (Gerber, 
1996; Silikler & Quirk, 1997; Görkem, 2012; Shul-
ruf, 2010 ); influences student culture (Eder & Park-
er, 1987), adolescents’ social networks and close, 
supportive relationships with adults (Feldman & 
Matjasko, 2005), educational attainment (Otto, 
1975), school satisfaction (Gilman, 2001), student 
motivation (Holloway, 2002), social and emotion-
al development (Haensly, Lupkowski, & Edlind, 
1985), environmental awareness (Erdoğan & Uşak, 
2009), learning process (Albayrak, Yıldız, Berber 
& Büyükkasap, 2004), interpersonal competence 
(Mahoney, Cairns, & Farmer, 2003); behavior de-
velopment (Simoncini & Caltabiono, 2012); civ-
ic skills (Kirlin, 2005); subjective and psychologi-
cal well being (Cenkseven, Akbaş, 2013); happiness 
(Argyle & Lu, 1990a, 1990b); perception of quality 
of school life (Sari, Ötünç & Erceylan, 2007); per-
ception of teachers’ job satisfaction  

(Akin & Kocak, 2007); communication skills 
and empathy tendency (Tutuk, Al, & Dogan, 2002); 
reading skills (OECD, 2010); educational attain-
ment (OECD, 2012b).

  As perspective from human capital theorists, 
extra-curricular activities can relatively make stu-
dents smarter, more capable, better able to handle 
the academic and social demands of formal educa-
tion; as perspective from cultural capital theorists, 
they can increase the status of students (Kaufman 
& Gabler, 2004).

When considering social capital as relations 
among persons or social networks (Coleman, 1988, 
p. 118,); theoretically, the extra-curricular activities 
in terms of collaboration and socialization offering 
to students can be seen a factor supports the social 
capital both in school and out of school. 

While conducting efficiently the extra-curric-
ular activities, the support of school principals is 
seen considerable. And also school administrators, 
teachers, students and parents should work collab-
oratively for offering these activities (Gündoğdu, 
Karataş & Hacar, 2011). It requires that school ad-
ministrators ensure an available environment, the 
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equipment needs, and the studies are conduct-
ed in a planned way for extra-curricular activities. 
However, they should fulfill supervision of whether 
these activities are conducted in a planned way, and 
should endeavor to cope with the obstacles in this 
process (Döş & Kır, 2013, p. 542). 

Relations between Socio-Economic-Status and 
the Social Activities 

Arslan (2006) found that family’s socio-demo-
graphic characteristics had a significant and impor-
tant role in child’s participation of social activities 
in school. White & Gager (2007, p.105) show that 
economic status, gender, and race/ethnicity are in-
fluential in youths’ participation in extra-curricular 
activities. Also they indicate that low family income 
and greater financial worry are associated with 
lower likelihood of participation in school-relat-
ed extra-curricular activities. Walpole (2003) dem-
onstrated that low SES students engaged in few-
er extra-curricular activities, than their high SES 
peers according to college experiences. The study 
by Sari, Ötünç & Erceylan (2007, p.17) shows that 
in terms of social activities the students’ perception 
of quality of school life at high SES upper second-
ary schools have more positive than their peers at 
the low SES. In summary, in addition to association 
with many indicators (OECD, 2012b), socio-eco-
nomic background tends to be an important vari-
able for investigating social activities. Consequent-
ly, when investigating the social activities at the 
school level, it seems considerable that as a strong 
comparative variable, the socio-economic situation 
should be paid attention.

The Social Activities at Upper Secondary Schools 
in Turkey

Extra-curricular activities, another saying so-
cial activities in the legislation related to Turkish 
Education, are seen considerable in terms of stu-
dents’ development, supporting their learning, 
and also expressing themselves (Döş & Kır, 2013, 
p. 528). The extra-curricular activities are carried 
out both at primary and secondary schools in Tur-
key according to the regulation for social activities 
(MEB, 2010). In this regulation, in general, the is-
sues such as aim, scope, base, definitions; clubs and 
rudiments, community work, duties and. etc were 
explained. The considerable points can be summa-
rized as follows:  

 According to the regulation (MEB, 2010), so-
cial activities include three dimensions as student 

clubs, community works, and other activities. Stu-
dent clubs includes groups of which students par-
ticipate in scientific, social, cultural, artistic, and 
sportive works. Community works include the 
works to contribute to the solutions for social and 
environmental problems. And, other activities in-
clude the works such as trip, competition, publica-
tion, demonstration, theatre, sport, debating etc. 
Social activities are carried out through collabora-
tion of school administration and student parents, 
and using both school and out-school facilities. The 
expenditures related to works within social activi-
ties are financed by school-parent association, or 
related institutions and organizations which sup-
port the projects.

Additionally, The Council of Social Activities 
(TCSA), which includes vice-school principal, an 
advisory teacher, three elected students, and two 
preventative voluntary parents, is established to co-
ordinate the works. Planning and conducting of the 
works related student clubs are carried out by stu-
dents and their advisory teacher during out of school 
hours. It is compulsory that students should partic-
ipate in at least one student club. After upper sec-
ondary students prepare project proposal and their 
teachers approve it, they can participate in commu-
nity works. In this regard, it is essential that they 
participate in community works at least 15 hours. 
The works of students in the social activities are not 
evaluated with score, instead of this, in the school 
report a conclusion whether they complete the so-
cial activity duty or not is written. 

At a glance, social activities are carried out col-
laboratively by school principal, advisory teacher, 
classroom teacher, volunteer parents, elected stu-
dents, and the students. According to the regula-
tion; the school principal is responsible for carrying 
out efficiently the social activities according to the 
regulation. Advisory teacher is responsible to school 
principal, coordinate the correspondences, moni-
tors the studies and advice to related stakeholders, 
and inform TCSA about the progress of activities. 
Classroom teachers inform students about the so-
cial activities, and make them become member and 
participant in the activities, explain the community 
works and direct them towards these works. Volun-
teer parents help to classroom teachers in preparing 
and implementing the activities, help to students at 
the out of school activities, if required they provide 
financial support to the activities. Elected students 
with other students prepare annual work study, as 
well as the distribution of tasks and submit it to the 
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advisory teacher, also coordinate activities, meet-
ings, and correspondences. And the students par-
ticipate regularly in at least one student club and 
one community work.

 In summary, when investigating the possible 
strong effects of social activities, and looking at 
the socio-economic variables as a strong compar-
ative variable in the literature, it seems important 
that to determine to what extent the activities are 
offered to students in Turkey in detail both in low 
SES and High SES upper secondary schools. In this 
regard, the purpose of this study is to analysis the 
social activities offered to students at low and high 
SES upper secondary schools in Turkey according 
to school principals’ views in PISA 2009. To achieve 
this purpose the following questions were answered:

1- What is the situation of the social activi-
ties offered to students at low SES upper secondary 
schools?

2- What is the situation of the social activi-
ties offered to students at high SES upper secondary 
schools?

3- Is there statistically significant difference 
between the social activities offered to students and 
SES of upper secondary schools? 

4- What is the general picture of Turkey in 
terms of social activities offered to students at all 
schools participated in PISA 2009 by comparing 
the OECD countries?

Methodology

This study was performed as a descriptive one 
in terms of analyzing the situation of the social ac-
tivities offered to students at low and high socio 
economic status (SES) upper secondary schools in 
Turkey according to school principals’ views. In this 
study, a study group consisted of totally 100 school 
principals, at low and high SES upper secondary 
school was established in consequence of selecting 
top 50 and bottom 50 schools according to ESCS 
(Economic Social and Cultural Status Index) val-
ues estimated by OECD (2010) from total 150 up-
per secondary schools taken into PISA 2009 Tur-
key sample. ESCS values were estimated by OECD 
(2012a, p. 314) on three dimensions, higher parental 
occupation, higher parental education expressed as 
years of schooling, and the index of home posses-
sions which comprised all items. 

Table 1 shows the distribution of school prin-
cipals in the study group according to school/pro-
gramme types. As can be seen in the table, among 
the 100 school principals 25 percent works at only 
Anatolian group high schools, 32 percent works 
general high schools,   3 percent works at science 
high schools, 24 percent works at mixture (Anato-
lian, general or technical) vocational high schools, 
8 percent works at only vocational high schools, and 
8 percent works at multi programme high schools. 

School/Programme Types Low SES schools
High SES 

schools
Total

     f        %     f      %   f   %
Anatolian Vocational High School 1 2 1 1

General high school 15 30 17 34 32 32
Anatolian high school 1 2 20 40 21 21
Science high school 3 6 3 3

Anatolian Teacher Training High School 2 4 2 2
Anatolian Fine Arts High School 1 2 1 1

Vocational High School
Anatolian Vocational High School

5 10 3 6

8 8
Vocational High School

Anatolian Vocational High School 
Technical High School

Anatolian Technical High School

6 12 1 2

7 7
Vocational High School

Anatolian Technical High School
3 6 1 2

4 4
Multi Programme High School 8 16 8 8

Vocational High School
7 14 1 2 8 8

Vocational High School
Anatolian Vocational High School

Technical High School

1 2

1 1
Vocational High School
Technical High School

Anatolian Technical High School

4 8

4 4
Total 50 50 50 50 100 100

Table 1. Distribution of school principals in the study group according to school/programme types
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The data related to social activities used in this 
study were derived from OECD database of which 
were the responses of school principals to the ques-
tions placed in the part D of the PISA 2009 school 
questionnaire (OECD, 2011, p. 12). 

Data analysis
When answering first and second research ques-

tions, the frequency and percentage values of the 
responses of school principals to the school ques-
tionnaire were used. And chi-square test was used to 
answer the third research question, in terms of test-
ing whether there is a statistically significant differ-
ence between the social activities offered to students 
and SES of upper secondary schools. Data manage-
ment and analysis was performed using SPSS for 
windows 18.0.0. 

Finding answering fourth question, the index 
of extra-curricular activities calculated by OECD 
(2012a, p. 16) for OECD countries and OECD 
average were used. When calculating the index by 
OECD, the school principals’ answers of what ac-
tivities occurred at school were used. The index val-
ues of countries demonstrate the situation of their all 
schools placed in PISA 2009 sample. The values de-
rived from this index data converted a graphic. And 
the situation of Turkey according to this graphic was 
explained by comparing the index values to OECD 
average and the countries. In turn, in addition to the 
analyses for the activities offered to students at low 
and high SES upper secondary schools, it is aimed 
to give the general picture of Turkey among OECD 
countries. 

Results

1- What is the situation of the social activities of-
fered to students at low SES upper secondary schools?

Table 2 indicates the social activities offered to 
students at low SES upper secondary schools ac-
cording to views of school principals. As the table 
indicates, the most (100% of schools) offered social 
activity to students is sporting team or sporting ac-
tivities; the least (20% of schools) offered social ac-
tivity to students is collaboration with local newspa-
pers. According to school principals’ views, it can 
be said that the low SES schools give much impor-
tance to sportive activities. Additionally, a consider-
able part (82%) of the low SES schools offer volun-
teering or service activities (e.g. aid for handicapped 
persons, Red Crescent and Green Crescent). And 
also, 76% of low SES schools offer book club. In 
turn, in addition to the sportive activities, the most 
of low SES schools seem to give importance to vol-
unteering activities and book clubs. 

Nevertheless, the low percentage of low SES 
schools (20%) which offers collaboration with lo-
cal newspapers may indicate that many of them are 
insufficient for disseminating the school activities, 
news, and particularly demonstrating open sys-
tem through local newspapers. On the other hand, 
less than half (46%) of school principals at low SES 
schools report that their schools offer school year-
book, newspaper or magazine. This finding also 
may indicate that many low SES schools are insuf-
ficient for demonstrating open system in terms of 
school activities. 

Items Yes No Total
f % f % f %

a) Band, orchestra or choir 23 46 27 54 50 100
b) School play or school musical 31 62 19 38 50 100
c) School yearbook, newspaper or magazine 23 46 27 54 50 100
d) Volunteering or service activities(e.g. aid for handicapped 
persons, Red Crescent and Green Crescent) 41 82 9 18 50 100

e) Book club 38 76 12 24 50 100
f) Debating club or debating activities 22 44 28 56 50 100
g) School club or school competition for foreign language, math 
or science 19 38 31 62 50 100

h) Academic club <science and technology club> 29 58 21 42 50 100
i) Art club or art activities 21 42 29 58 50 100
j) Sporting team or sporting activities 50 100
k) Lectures and/or seminars (e.g. guest speakers such as writers or 
journalists) 28 56 22 44 50 100

l) Collaboration with local libraries 15 30 35 70 50 100
m) Collaboration with local newspapers 10 20 40 80 50 100
n) <country specific item> “Folk Dance” 22 44 28 56 50 100

Table 2. The social activities offered to students at low SES upper secondary schools
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Only 62% of school principals at low SES 
schools report that their schools offer school play 
or school musical. In addition, less than half of 
them offer band, orchestra or choir; folk dance; art 
club or art activities. From this perspective, it can 
be said that at least half of the low SES schools are 
insufficient to perform the art activities. 

On the other hand, less than 60% of school 
principals at low SES schools report that their 
schools offer academic club <science and tech-
nology club>; lectures and/or seminars (e.g. guest 
speakers such as writers or journalists). Meanwhile, 
less than half of them offer debating club or debat-
ing activities; only 38% offers school club or school 
competition for foreign language, math or science. 
Another point, in terms of academic activities, is 
that only 30% of low SES schools seem to collabo-
rate with local libraries according to school prin-
cipals’ views. Taken together, for these findings, it 
can be said that a considerable part of the low SES 
schools are not successful in terms of offering aca-
demic activities. 

2- What is the situation of the social activi-
ties offered to students at high SES upper secondary 
schools?

Table 3 indicates the social activities offered to 
students at high SES upper secondary schools ac-
cording to views of school principals. As the table 
indicates, the most (100% of schools) offered so-
cial activity to students is sporting team or sport-
ing activities; the least (38% of schools) offered so-
cial activity is collaboration with local libraries. For 
that, it seems that high SES schools give much im-
portance to sportive activities. Additionally, a large 
proportion (94%) of school principals report that 

their schools offer volunteering or service activi-
ties (e.g. aid for handicapped persons, Red Cres-
cent and Green Crescent). And also, 84% of high 
SES schools offer book club. In addition to sport-
ive activities, the most of high SES schools seem 
to give much importance to volunteering activities 
and book clubs. 

However, just over 80% of school principals 
at high SES schools report that their schools offer 
school play or school musical. In contrast, just over 
half of the high SES schools offer art club or art ac-
tivities; only half of them offer band, orchestra or 
choir; and only 40% of them offer folk dance. From 
this perspective, it can be said that even though a 
considerable part of high SES schools offer school 
play or school musical, at least half of the high SES 
schools are insufficient to perform the other art ac-
tivities. 

When looking at the academic activities offered 
by high SES schools; almost 80% of school princi-
pals at high SES schools report that their schools 
offer lectures and/or seminars (e.g. guest speakers 
such as writers or journalists); and almost three-
quarters (74%) of them offers school club or school 
competition for foreign language, math or science; 
less than 70% of them offer debating club or debat-
ing activities and academic club <science and tech-
nology club>. Taken together, it seems that a large 
proportion of schools offer various academic activi-
ties. But significant part, at least 30%, of high SES 
schools does not seem to be sufficient for offering 
debating activities or academic club <science and 
technology club>. In parallel, only 38% of them 
seem to collaborate with local libraries according to 
school principals’ views. 

Table 3. The social activities offered to students at High SES upper secondary schools

Items Yes No Total
f % f % f %

a) Band, orchestra or choir 24 50 24 50 48 100
b) School play or school musical 41 82 9 18 50 100

c) School yearbook, newspaper or magazine 39 78 11 22 50 100
d) Volunteering or service activities(e.g. aid for handicapped 

persons, Red Crescent and Green Crescent) 47 94 3 6 50 100

e) Book club 42 84 8 16 50 100
f) Debating club or debating activities 33 66 17 34 50 100

g) School club or school competition for foreign language, 
math or science 37 74 13 26 50 100

h) Academic club <science and technology club> 34 68 16 32 50 100
i) Art club or art activities 27 54 23 46 50 100

j) Sporting team or sporting activities 50 100 50 100
k) Lectures and/or seminars (e.g. guest speakers such as writ-

ers or journalists) 39 79,6 10 20,4 49 100

l) Collaboration with local libraries 19 38 31 62 50 100
m) Collaboration with local newspapers 21 42 29 58 50 100

n) <country specific item> “Folk Dance” 20 40 30 60 50 100
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Items       Groups      Yes       No       Total X2 df p
a) Band, orchestra or choir Low SES N 23 27 50

0,157 1
0,692

% 46 54 100
High SES N 24 24 48

% 50 50 100
Total N 47 51 98

% 48 52 100
b) School play or school musical Low SES N 31 19 50

4,960 1
,026

% 62 38 100
High SES N 41 9 50

% 82 18 100
Total N 72 28 100

% 72 28 100
c) School yearbook, newspaper or 

magazine 
Low SES N 23 27 50

10,866 1
,001

% 46 54 100
High SES N 39 11 50

% 78 22 100
Total N 62 38 100

% 62 38 100
d) Volunteering or service
 activities, e.g. <national 

examples> 

Low SES N 41 9 50

3,409 1
,065

% 82 18 100
High SES N 47 3 50

% 94 6 100
Total N 88 12 100

% 88 12 100
e) Book club Low SES N 38 12 50

1,000 1
,317

% 76 24 100
High SES N 42 8 50

% 84 16 100
Total N 80 20 100

% 80 20 100
f) Debating club or debating 

activities 
Low SES N 22 28 50

4,889 1 ,027
% 44 56 100

High SES N 33 17 50
% 66 34 100

Total N 55 45 100
% 55 45 100

g) School club or school
 competition for foreign language,

 math or science

Low SES N 19 31 50

13,149 1 ,000

% 38 62 100
High SES N 37 13 50

% 74 26 100
Total N 56 44 100

% 56 44 100
h) Academic club

<science and technology club>
Low SES N 29 21 50

1,073 1 ,300

% 58 42 100
High SES N 34 16 50

% 68 32 100
Total N 63 37 100

% 63 37 100
i) Art club or art activities Low SES N 21 29 50

1,442 1
,230

% 42 58 100
High SES N 27 23 50

% 54 46 100
Total N 48 52 100

% 48 52 100
j) Sporting team or sporting

 activities 
Low SES N 50 50

% 100 100
High SES N 50 50

% 100 100
Total N 100 100

% 100 100
k) Lectures and/or seminars (e.g. 
guest speakers such as writers or 

journalists)

Low SES N 28 22 50

6,297 1
,012

% 56 44 100
High SES N 39 10 49

% 79,6 20,4 100
Total N 67 32 99

% 67,7 32,3 100
l) Collaboration with local 

libraries 
Low SES N 15 35 50

,713
1 ,398

% 30 70 100
High SES N 19 31 50

% 38 62 100
Total N 34 66 100

% 34 66 100
m) Collaboration with local

 newspapers
Low SES N 10 40 50

5,657 1 ,017

% 20 80 100
High SES N 21 29 50

% 42 58 100
Total N 31 69 100

% 31 69 100
n) <country specific item> “Folk 

Dance”
Low SES N 22 28 50

,164 1 ,685

% 44 56 100
High SES N 20 30 50

% 40 60 100
Total N 42 58 100

% 42 58 100

Table 4. The results of chi-square test for low and high SES of upper secondary schools



Social science section

42 Openly accessible at http://www.european-science.com 

Nevertheless, less than 80% of the school princi-
pals at high SES schools report that their schools offer 
school yearbook, newspaper or magazine. From this 
finding, it may indicate that many high SES schools 
seem to demonstrate open system in terms of dissem-
inating school activities and news. In contrast, the 
low percentage of high SES schools (42%) which of-
fers collaboration with local newspapers may indicate 
that many of them are insufficient for disseminating 
the school activities, news, and particularly demon-
strating open system through local newspapers.

3- Is there statistically significant difference be-
tween the social activities offered to students and SES of 
upper secondary schools?

Table 4 shows the results of chi-square test that 
whether the social activities offered to students dif-
fer according to the SES of upper secondary schools. 
The results show that school play or school musical 
activity significantly differs according to the SES of 
schools (X2(1) = 4,960; p<0,05). That is, the pro-
portion of high SES schools offering school play or 
school musical to student is higher than that for low 
SES schools by 20 percentage point (82% and 62%, 
respectively). 

Additionally, in terms of offering school year-
book, newspaper or magazine significantly differs 
according to the SES of schools (X2(1) = 10,866; 
p<0,05). In that sense, the proportion of high SES 
schools offering school yearbook, newspaper or mag-
azine is higher than that for low SES schools by 32 
percentage points (78% and 46%, respectively). 

When considering debating club or debating ac-
tivities, it significantly differs according to the SES of 
schools (X2(1) = 4,889; p<0,05). In that sense, the 
proportion of high SES schools offering debating 
club or debating activities is higher than that for low 

SES schools by 22 percentage points (66% and 44%, 
respectively). 

The activity of school club or school competi-
tion for foreign language, math or science also sig-
nificantly differs according to the SES of schools 
(X2(1) = 13,149; p<0,05). For that, the proportion 
of high SES schools offering school club or school 
competition for foreign language, math or science 
is much higher than that for low SES schools by 36 
percentage points (74% and 38%, respectively).

Lectures and/or seminars (e.g. guest speakers 
such as writers or journalists) is another activity of-
fered to students that significantly differs according 
to the SES of schools (X2(1) = 6,297; p<0,05). For 
that, the proportion of high SES schools offering 
lectures and/or seminars is higher than that for low 
SES schools by almost 24 percentage points (79,6% 
and 56%, respectively).

When comparing the schools in terms of collabora-
tion with local newspapers, the analysis indicates that it 
significantly differs according to the SES of them (X2(1) 
= 5,657; p<0,05). For that, the proportion of high SES 
schools collaborating with local newspapers is higher 
than that for low SES schools by 22 percentage points 
(42% and 20%, respectively). In addition to those sig-
nificant differences, the analyses show that there are 
some similarities (not significant differences) among 
high SES schools and low SES schools in terms of of-
fering social activities as follows: Band, orchestra or 
choir; volunteering or service activities; book club; ac-
ademic club <science and technology club>; art club 
or art activities; sporting team or sporting activities; 
collaboration with local libraries; folk dance. 

4- What is the general picture of Turkey in terms of 
social activities offered to students at all schools partici-
pated in PISA 2009 by comparing the OECD countries?

Figure 1. Index of schools’ extra-curricular activities ( OECD, 2010, p. 240).
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Discussion 

The percentage of low SES schools which of-
fers collaboration with local newspapers and school 
yearbook, newspaper or magazine is insufficient. 
However, high SES schools which offers collabora-
tion with local newspapers is low percentage.

Also, almost half of the low SES schools are in-
sufficient to perform the art activities school play 
or school musical,  band, orchestra or choir; folk 
dance; art club or art activities. Even though a con-
siderable part of high SES schools offer school play 
or school musical, at least half of them are insuf-
ficient to perform the other art activities. In par-
allel, Ekici, Bayrakdar & Ugur (2009) reveal that 
among extra-curricular activities, the most selected 
was sport activities, particularly football; however, 
the activities such as handcrafts, theater, literature 
studies, art, were insufficient. 

A considerable part of the low SES schools are 
not successful in terms of offering academic activi-
ties (lectures and/or seminars; debating club or de-
bating activities; school club or school competition 
for foreign language, math or science; collaborating 
with local libraries). Significant part of high SES 
schools, at least 30%, is not sufficient for offering 
debating activities or academic club <science and 
technology club>. Additionally, only small part, 
38%, of them collaborates with local libraries ac-
cording to school principals’ views. 

The study performed at 143 primary schools by 
�zenci (1997) reveals that social activities are inef-
fective for using Turkish language, preventing nega-
tivities in surroundings, developing for art, culture 
and aesthetics feelings, and motivating the students. 
Also, there are no sufficient foundations and mate-
rials for social activities. Additionally, all students 
do not take place in social activities. Another point 
is that teachers do not spend enough time to work. 
Professional help hasn’t been taken from the experts 
for the social activities

G�ndo�du, Karata� & Hacar (2011) have shown 
that according to views of school principals, the 
places for extra-curricular activities are insuffi-
cient and used particularly by physical education 
teachers; insufficient financial support is given to 
schools. When disseminating the extra-curricular 
activities, the schools should have sufficient physi-
cal conditions, and should pay attention to student 
needs, and also parent support. 

Ekici, Bayrakdar, & Ugur (2009) demonstrat-
ed that there are following problems exist mostly 

in managing extra-curricular activities according 
to school administrators: the parents’ difficulties, 
large number of students, insufficient number of 
teacher leader, insufficient time divided to these ac-
tivities. Also the low interest of stakeholders in these 
activities, as well as insufficient places and tools for 
practice, is a big challenge (D�� & K�r, 2013, p. 543) 

Nevertheless; Albayrak, Y�ld�z, Berber & B�y�k-
kasap (2004) found that primary school parents be-
lieve that these activities help to learning; also the 
students enjoy the activities which are student cen-
tered and suitable for aim. In turn, the activities are 
seen important in the view of parents, more impor-
tant, how the activities are carried out. 

 In summary; although, nevertheless the 
regulation for social activities (MEB, 2010) is de-
signed ideally in terms of the dimensions such as 
functioning, rudiments, processes, tasks, moni-
toring and evaluation etc.; either the results of this 
study or the results of literature show that this de-
sign does not reflect on practice. 

In terms of many, at least six, social activities, 
the proportion of high SES upper secondary schools 
are significantly higher than low SES schools. Ar-
slan (2006) found that family’s socio demographic 
characteristics had a significant and important role 
in child’s participation of social activities in school. 
White & Gager (2007, p.105) show that econom-
ic status, gender, and race/ethnicity are influential 
in youths’ participation in extra-curricular activi-
ties. Also they indicate that low family income and 
greater financial worry are associated with lower 
likelihood of participation in school-related extra-
curricular activities. From these findings, it seems 
an association between the activities offered by low 
SES schools and many socio-economic factors. 

However; although there are many obstacles 
mentioned above, the index value of Turkey is high-
er than OECD average. On the other hand, it is 
still very low when comparing some countries es-
pecially New Zealand, the United States, Korea 
and the United Kingdom. When considering the 
strong effects of social activities in the literature 
(Mahoney & Cairns, 1997; McNeal, 1995; Cron-
inger & Lee, 2001; Coleman, 1988; Gerber, 1996; 
Silikler & Quirk, 1997; G�rkem, 2012; Shulruf, 
2010; Eder & Parker, 1987; Feldman & Matjasko, 
2005; Otto, 1975; Gilman, 2001; Holloway, 2002; 
Haensly, Lupkowski, & Edlind, 1985; Erdo�an & 
U�ak, 2009; Albayrak, Y�ld�z, Berber & B�y�kkasap, 
2004; Mahoney, Cairns, & Farmer, 2003; Simon-
cini & Caltabiono, 2012; Kirlin, 2005; Cenksev-
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en, Akbaş, 2013; Argyle & Lu, 1990a, 1990b; Sari, 
Ötünç & Erceylan, 2007), in addition to the formal 
education given at the school, in order to establish a 
school system weighted social activities, it seems at 
least quantitatively that there are considerable steps 
which should be followed by Turkey according to 
these countries

But, when following the steps it seems impor-
tant that configurations and implementations re-
garding social activities should be made in a way 
to prioritize the cultural values rather than copying 
the implementations of the related countries.

Conclusions

1) The conclusions drawn the situation of the 
social activities offered by low SES schools to stu-
dents, from highest to lowest, are as follows: 

• sporting team or sporting activities
• volunteering or service activities;
• Book club
• School play or school musical 
• Academic club <science and technology 

club>
• Lectures and/or seminars (e.g. guest speak-

ers such as writers or journalists)
• Band, orchestra or choir 
• School yearbook, newspaper or magazine 
• Debating club or debating activities 
• <country specific item> “Folk Dance”
• Art club or art activities 
• School club or school competition for for-

eign language, math or science
• Collaboration with local libraries 
• Collaboration with local newspapers.
The percentage of low SES schools which of-

fers collaboration with local newspapers and school 
yearbook, newspaper or magazine is insufficient. 
Almost half of the low SES schools are insufficient 
to perform the art activities school play or school 
musical,  band, orchestra or choir; folk dance; art 
club or art activities. A considerable part of the low 
SES schools are not successful in terms of offer-
ing academic activities (lectures and/or seminars; 
debating club or debating activities; school club or 
school competition for foreign language, math or 
science; collaborating with local libraries)

  2)  The conclusions drawn the situation of the 
social activities offered to students at high SES up-
per secondary schools are as follows:

• Sporting team or sporting activities 
• Volunteering or service activities, e.g. <na-

tional examples> 
• Book club
• School play or school musical 
• Lectures and/or seminars (e.g. guest speak-

ers such as writers or journalists)
• School yearbook, newspaper or magazine 
• School club or school competition for for-

eign language, math or science
• Academic club <science and technology 

club>
• Debating club or debating activities 
• Art club or art activities 
• Band, orchestra or choir 
• Collaboration with local newspapers
• <country specific item> “Folk Dance”
• Collaboration with local libraries 
Even though a considerable part of high SES 

schools offer school play or school musical, at least 
half of them are insufficient to perform the other 
art activities. Significant part of high SES schools, 
at least 30%, is not sufficient for offering debating 
activities or academic club <science and technology 
club>. Only small part, 38%, of them collaborates 
with local libraries according to school principals’ 
views. And, there is low percentage of high SES 
schools that offer collaboration with local newspa-
pers.

3) The conclusions drawn the whether the so-
cial activities offered to students differ between high 
and low SES upper secondary schools are as follows:

The percentage of high SES upper secondary 
schools offers following activities are significant-
ly higher than the percentage of low SES schools: 
school play or school musical; school yearbook, 
newspaper or magazine; debating club or debat-
ing activities; school club or school competition for 
foreign language, math or science; lectures and/or 
seminars (e.g. guest speakers such as writers or jour-
nalists); collaboration with local newspapers.

However, there are no statistically differences 
between high and low SES percentage of upper sec-
ondary schools offer following activities: Band, or-
chestra or choir; volunteering or service activities; 
book club; academic club <science and technolo-
gy club>; art club or art activities; sporting team or 
sporting activities; collaboration with local librar-
ies; folk dance.

4)  In terms of social activities offered to stu-
dents at all school, the index value of Turkey is high-
er than OECD average. But it is insufficient, when 
comparing, at least, with New Zealand, the Unit-
ed States, Korea and the United Kingdom, which 
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show over 1.00 (one standard deviation) in the in-
dex value. 

Suggestions 

1) Since the percentage of low SES schools 
which offers collaboration with local newspapers 
and school yearbook, newspaper or magazine is in-
sufficient, they should give much importance to lo-
cal newspapers and yearbook, newspaper or maga-
zine works. Also, since almost half of the low SES 
schools are insufficient to perform the art activi-
ties school play or school musical,  band, orchestra 
or choir; folk dance; art club or art activities, these 
studies should be increased. 

A considerable part of the low SES schools are 
not successful in terms of offering academic ac-
tivities (lectures and/or seminars; debating club or 
debating activities; school club or school competi-
tion for foreign language, math or science; collab-
orating with local libraries). For that, the low SES 
schools should increase their endeavors to promote 
these activities. In this regard, low SES schools’ en-
deavors in terms of media, art and academic activi-
ties should be supported and become an education-
al policy. 

2)  Even though a considerable part of high SES 
schools offer school play or school musical, since 
at least half of them are insufficient to perform the 
other art activities. In this regard, high SES schools 
should increase their endeavors through art club or 
art activities, band, orchestra or choir, folk dance. 

Significant part of high SES schools, at least 
30%, is not sufficient for offering debating activi-
ties or academic club <science and technology 
club>. Debating and academic activities should be 
increased in this regard. Additionally, only small 
part, 38%, of them collaborates with local librar-
ies according to school principals’ views. Conse-
quently, collaborating with local libraries should 
be a considerable issue at high SES upper second-
ary schools. For that, they should contact with lo-
cal authorities and develop cooperation through use 
the local libraries. Also because of the low percent-
age of high SES schools which offers collaboration 
with local newspapers, they should increase collab-
oration with local newspapers and disseminate the 
school activities, news through local media. 

3) In terms of many, at least six, activities, the 
proportion of high SES upper secondary schools is 
significantly higher than low SES schools. For that, 
because of insufficient percentage, the endeavors 

through offering activities to students at low upper 
secondary schools should be supported. Especially, 
the policy and practices of high SES schools may be 
demonstrated to low SES schools. Additionally, the 
cooperation between them may be increased, and 
available partnerships may be established. And a 
positive discrimination policy may be followed for 
low secondary schools, in this regard, their sources 
may be increased.  

4) Even though the index value of Turkey is 
higher than OECD average, however, it is still low 
when comparing some countries. For ensuring in-
crease in the percentage of schools offer activi-
ties to students in Turkey, the implementations of 
those countries, especially New Zealand, the Unit-
ed States, Korea and the United Kingdom, which 
show high index values, should be utilized in accor-
dance to the patterns of Turkish cultural values. 
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