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Abstract 

The purpose of this study was to explore the Iranian EFL teachers' familiarity, attitudes and 

willingness toward applying different internet tools in their classrooms. It also investigated the 

platform problems and teachers' main concerns towards integrating these tools. Accordingly, 263 

EFL teachers who were randomly selected from different institutes in three Iranian provinces were 

asked to answer the researchers-made questionnaire. The results revealed that EFL teachers 1) are 

highly familiar with most of the internet tools; 2) have highly positive attitudes towards using and 

integrating internet tools in their classrooms; 3) are willing to use these technologies for developing 

certain language skills competency; and 4) are highly concerned about culturally inappropriate 

materials and students' internet dependability and autonomy. Furthermore, it was found that the 

results were affected by variables such as teachers' age and educational degree. Finally, it was 

concluded that in spite of the EFL teachers' positive attitudes and willingness towards these tools, 

still they are facing some challenging concerns about the application of the given tools due to some 

cultural and platform problems.  

Keywords: Internet technology, Teachers' familiarity, Teachers’ attitude, Teachers’ willing-

ness 
 

1. Introduction 
Rapid developments in information technologies have influenced education, and thus they 

have led to alteration in the structure and implementation of education (Donmus, 2010). Numerous 

studies have investigated the use of different types of technologies and their integrations in educa-

tion in recent years (Albirini, A. (2006); Cheung, W., & Huang, W. (2005); Charsky, & Ressler 

(2011); Dewiyanti, S., Brand-Gruwel, S., Jochems, W., & Broers, N. J. (2007); Echeverr; Améstica; 

Gil; Nussbaum; Barrios; Leclerc, (2012); Traud , Mucha, & Porter (2011)). 

These studies have covered different areas in internet-based language of pedagogy such as at-

titudes towards computer assisted language learning (CALL) (Albirini, 2006; Demetriadis et al., 

2003; van Braak, Tondeur, & Valcke, 2004), gender differences and CALL (Shapka & Ferrari, 

2003; Volman, van Eck, Heemskerk, & Kuiper, 2005) and teacher and learner training in CALL 

(Galanouli, Murphy,& Gardner, 2004; Tan, Hu, Wong, & Wettasinghe, 2003).  

Most of the technological devices and systems have been deployed in classrooms, with the 

goal of improving the quality of the education in general and teaching and learning quality in specif-

ic (Echeverr; Améstica; Gil; Nussbaum; Barrios; Leclerc, (2012) ; Traud , Mucha, & Porter (2011); 

Voogt, Tilya, & van den Akker, 2009; Williams, Linn, Ammon, & Gearhart, 2004). In this regard, 

there are a large number of studies which focus on integrating different internet tools in the class-

room and teaching processes, e.g., Northocote & Kendle (2011) conducted a study about online en-

vironments of social networks. They found that due to the online environments of social networks, 
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they could suggest practical online interfaces and informal learning to learners in online learning 

environments. Social networks such as Facebook, Google plus, My space are considered as effective 

educational tools with their specific features such as peer feedback, good compliance with the social 

context and interaction tools (Mason, 2006). 

In another study, Cheng, Wub, Liao and Chan (2009) conducted an experimental study about 

the applying a competition game in the classrooms. The findings revealed that the effect of individ-

ual ability differences was reduced in the same opportunity tactic. And similar to more-able stu-

dents, less-able students could perform and achieve the goal in the same opportunity.  

Furthermore, Sanpraset (2009) carried out a study about deploying Learning Management 

System in the classroom and found that it enhances learner autonomy, specifically in cultural; it also 

lets learners to see multimedia lectures, interact with their teachers and their peers in learning com-

munities, download course materials, take online quizzes and deliver their homework and assign-

ments (Malikowski et al, 2007; Georgouli et al, 2008; Hamuy and Galaz, 2010). 

In the same line, Sadaf, Newby and Ertmer (2012) investigated pre-service teachers' behavior-

al, normative, and control beliefs concerning their intentions to use Web 2.0 technologies in their 

classrooms. The results recommended that pre-service teachers' intentions to use Web 2.0 technolo-

gies are associated to their beliefs about the value of these technologies for improving learners' 

learning and engagement, its ease of use, its ability to meet the learners' needs, the participants' high 

self-efficacy in use, and its potential for affording learners anytime/anywhere access to learning and 

interaction. Sanchez, Marcos, Gonzales, and GuanLin (2012) found that teachers have a highly posi-

tive attitude toward ICT but its use in class is scarce due to teachers' innovative processes. 

Although much has been written and many researches with different directions have been car-

ried out on the use of computer assisted language learning in language education, but it still lacks a 

comprehensive study about the integrating and use of different internet tools and their applications 

in the classrooms in Iranian EFL context. It also seems not to have a clear picture of how and to 

what of extent Internet tools are applied by Iranian EFL teachers in their classrooms, on one hand 

and the effect of teachers' demographical variables such as age, education and gender on integrating 

these internet tools on the other hand. Hence, with regard to the essential role of the EFL teachers in 

language classrooms and learning particularly in formal education setting, this study addresses the 

following questions: 

1. To what extent are the Iranian EFL teachers familiar with internet tools and their applica-

tion? 

2. What is the Iranian EFL teachers' attitude towards the effectiveness of Internet tools and 

their application on EFL learners' performance? 

3. To what extent are the Iranian EFL teachers willing to use internet tools in their classes? 

4. What are the restrictions and problems for using the Internet tools in classrooms? 

5. Is there any relationship between teachers' demographic variables such as age, education and 

gender with the participants' familiarity and attitudes towards the use internet tools? 
 

2. Methodology 

2.1. Sample  

In order to answer the questions posed in the study, the participants of this study were random-

ly selected from various institutes in three Iranian provinces Mazandaran, Kermanshah, Ilam during 

2012-2013 academic years. The final sample included 263 Iranian EFL teachers of which 123 were 

male and 140 were female. 140 (45.6%) teachers were Bachelors, 110 (41.8%) were Master and 33 

(12.6%) were Ph.D.  



  
Special Issue on Teaching and Learning 
 

  

 

Openly accessible at http://www.european-science.com                                                                   614 
 

2.2. Instrument 

A researcher-made questionnaire was designed to assess the teachers’ familiarity, attitude and 

willingness towards internet applications and their use and also about the existing problem on using 

the internet and teachers' concerns. The questionnaire was comprised of four main sets of items: 

teachers' familiarity (both in yes/no and likert scale), teachers' attitudes (in likert scale), teachers' 

willingness (in likert scale), and 2 open-ended items about teachers' concerns and the existing prob-

lems. Then, a pilot study was administered and the questionnaire was distributed among 

34participants. According to collected data, specific modifications were done to make the items 

more accountable. This questionnaire was responded using a 5-point Likert scale with labels from 1 

(very much) to 5 (very little) 

2.3. Internet tools under study 

Literature bounds with different internet tools with different labels covering such tools. After a 

thorough study and technical analysis of the characteristics of each of these internet tools and their 

applications the following categories were selected for the current study (Figure 1). The schematic 

representation of the tools includes: social networks (Facebook, Google plus, Myspace and twitter); 

chat rooms (Yahoo messenger, Skype, Oovoo, Ekko and Boost cam); email (Yahoo mail, Gmail, 

Hot mail and American online); Web (Web page, Blogging, Wikies); file sharing  (4share, Rapid 

share (podcast & vodcast), Ushare and YouTube (vodcast)); Learning Management Sharing(LMS) 

(Moo, Moodle, WizIQ (online learning); avatar (videogame, call of duty and Grand Theft Auto 

game); and Non-gaming virtual world (second life, active world and TMUV). 
 

 

Figure 1. Framework of different internet tools. 
 

2.4. Data analysis 

To fulfill the main purposes of this study, Frequency and Pearson correlation coefficient con-

ducted as the statistical methods in this study. Frequency was employed to display teachers' familiar-

ity, attitudes and willingness towards internet tools and their applications. Pearson correlation coef-

ficient was utilized to examine the relationship between teachers' demographic variables and their 

familiarity and attitude toward the above mentioned tools.  
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3. Results 

The following tables report the frequency distribution of the participants’ responses about the 

familiarity, attitudes, and willingness towards different internet tools and about teachers’ concerns 

on the use of the aforementioned internet applications. It will be noteworthy that only responses 

with a rating of 1 (very much) will be discussed.  

The following table demonstrates the frequency of teachers' familiarity towards different in-

ternet tools. Teachers were found to be highly familiar with social networks which are followed by 

Facebook, Google plus, Twitter and My space and the least familiar with LMS which was followed 

by Moodle, Moo and WizIQ. 

 

Table 1. Frequency and percentage of EFL teachers' familiarity with different internet tools 

frequency Very little    little average much Very 

much 

Rank 

100.0% 
3.0% 9.7% 32.7% 26.0% 30.7% 

Social network 

100.0% 10.7% .0%10 26.7% 23.0% 28.7% Chartroom 

100.0% 5.7% 9.9% 31.1% 26.0% 27.3% Web2 

100.0% 1.5% 7.8% 36.0% 31.6% 23.1% Avatar 

100.0% 8.7%1 19.1 23.7% 20.8% 17.8% Email 

100.0% 21.4% 22.0% 27.4% 16.4% 12.7% Non-game 

100.0% 23.2% 23.7% 326.7% 16.0% 10.4% File sharing 

100.0% 50.0% 31.8% 16.3% 0.6% 1.3% LMS 

 

As the above table presents, the highest teachers’ familiarity is associated to social network 

and the lowest one is connected to LMS. (30.7%) of the responses rated social network a 1 on the 

questionnaire. It is interesting to note that most of the teachers were not familiar with LMS which is 

considered as one of the most significant tools in these days. 

The second question of the study was concerned with the teachers' attitudes towards the effec-

tiveness and practicality of each internet tool. As it is shown in Table 2, teachers' most positive atti-

tudes was towards social networks with Facebook, Google plus, My space and Twitter and teachers' 

least positive attitude was allocated to LMS with Moodle, Moo and WizIQ . 

 

Table 2. Frequency and percentage of EFL teachers' attitudes towards the effectiveness of dif-

ferent internet tools 

frequency Very little   little average much Very much Internet tools 

100.0% 2.5% 7.2% 23.9% 29.0% 37.4% 
Social network 

100.0% 
5.3% 6.7% 21.9% 28.3% 36.9% Email 

100.0% 7.7% 9.9% 37.1% 26.0% 22.3% Chartroom 

100.0% 18.3% 31.6% 30.2% 13.6% 6.0% Web2 

100.0% 0.7%1 17.1% 29.7% %20.8 19.8% File sharing 

100.0% 22.9% 24.9% 30.3% 19.2% 12.7% Nongame 

100.0% 15.2% 19.7% 326.7% 20.0% 18.6% Avatar 

100.0% 56.0% 31.8% 12.3% 0.0% 0.0% LMS 
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As the above Table provides, a total of 3% rated social network a 1 on the scale. It is surpris-

ing that no one rated LMS as 1.  

The third question of the study addressed teachers' willingness toward using different internet 

tools. They were inclined mostly to use social networks in their classes. Surprisingly, no one inter-

ested very much to use LMS in learning processes. 

 

Table 3. Frequency and percentage of teachers' willingness towards using different internet 

tools 

frequency Very little    little average much Very 

much 

Internet tools 

100.0% 4.0% 13.0% 26.7% 31.7% 34.7% 
Social network 

100.0% 
7.7% .0%13 23.7% 25.0% 29.7% Chartroom 

100.0% 10.7% 16.9% 32.1% 26.0% 20.3% Web2 

100.0% 
14.5% 17.8% 29.0% 21.6% 16.1% Avatar 

100.0% 8.7%1 23.0% 23.7% 19.8% 13.8% Email 

100.0% 22.4% 29.0% 23.4% 13.4% 11.7% Non-game 

100.0% 26.2% 28.7% 24.7% 11.0% 7.4% File sharing 

100.0% 55.2% 31.8% 13.3% 0.0% 0.0% LMS 

 

As the above Table reports, about (34.7%) of the teachers were willing very much to integrate 

social network in their classrooms.   

Teachers' main concerns about using and integrating internet tools and their applications in the 

classrooms and the platform problems are illustrated in Table 4. 

 

Table 4. Teachers' main concerns about applying internet tools and the existing problems 

Teachers' opinions  Frequency 

   

Problems with using 

internet tools 

Lack of the appropriate tools and platform in classrooms 

and financial problem 

26.7% 

 Internet low speed and frequent disconnection 23.3% 

   

 Culturally inappropriate materials 20.3% 

Teachers' concerns 

about applying in-

ternet tools 

Learners' Internet dependability and losing  their auto-

nomous 

16.4% 

 Learners' Internet addiction and ignoring their books 13.2% 

As Table 4 indicates, one of the biggest problems in integrating internet tools is associated to 

inappropriate platforms in the classrooms and financial problems. Teachers were mainly concerned 

about culturally inappropriate materials and also students’ dependability to internet which may con-

tribute to low achievements in learning processes. 

According to Table 5, there is direct correlation between the teachers' academic degree and 

their level of familiarity with different internet tools and the use of them in the classroom. Pearson 

correlation coefficient was applied to measure the relationship. 
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Table 5. The relation between the teachers' educational level and their familiarity towards in-

ternet tools 

Internet tools Correlation coefficient  Teachers' education 

    

Social network .424 Sig. ( two-tailed) .000 

Web .365 Sig. ( two-tailed) .000 

Email .341 Sig. ( two-tailed) .000 

Chat room .269 Sig. ( two-tailed) .000 

File sharing .252 Sig. ( two-tailed) .000 

Avatars .229 Sig. ( two-tailed) .000 

Non-game .169 Sig. ( two-tailed) .003 

LMS .137 Sig. ( two-tailed) .018 

As the above Table shows, all the correlations are statistically significant.  The highest corre-

lation is associated to social network and the lowest one is connected to LMS. 

Table 6 illustrates the relationship between teachers' age and their familiarity and use of dif-

ferent internet tools and their application. It is noteworthy to mention that all the correlations are ne-

gatively significant.  

 

Table 6 . The relation between teachers' age and their familiarity towards internet tools 

Internet tools Correlation coefficient  Teachers' age 

Social network -.356 Sig. ( two-tailed) .000 

Web -.335 Sig. ( two-tailed) .000 

Email -.323 Sig. ( two-tailed) .000 

Chat room -.261 Sig. ( two-tailed) .000 

File sharing -.281 Sig. ( two-tailed) .000 

Avatars -.279 Sig. ( two-tailed) .000 

Non-game -.173 Sig. ( two-tailed) .003 

LMS -.140 Sig. ( two-tailed) .001 

 

As the above Table demonstrates, the highest negative relationship is linked to social network 

and the highest one is related to LMS. 

 

4. Discussion and conclusion 

Four questions were raised in this study which investigated the Iranian EFL teachers' familiari-

ty with internet tools, their attitudes towards the effectiveness of internet tools on learners' perfor-

mance and learning, their willing to use these tools and teachers' main concerns on using and inte-

grating these tools in classrooms and the existing problems.  

Taking the result of the first question into consideration, the familiarity of Iranian EFL teach-

ers towards different internet tools is high. 98.7% of teachers personally access to computer or lap-

top and Internet tools and use it regularly. The analysis of teachers' responses indicated that teachers 

were aware of most of these existing technologies and their benefits in this field of education. They 

were highly familiar with social networks and chat rooms while their familiarity with LMS was 

found a little. Teachers' high familiarity with social networks such as Facebook or twitter might be 
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due to its various uses in daily life and in education which fosters and facilitates interactions, colla-

borations and communications between learners and teachers 

. As LMS is viewed as a tool that manages all facets of the learning processes and its main me-

rits include control over registered users, establishes a safe environment for learning, learner center, 

shared information for communities and inclusive access, propose opportunity for institutions to 

maintain connection with previous learners and associate with future (Pandey & Pandey, 2009). It 

also ameliorates one of these three main concerns, namely, distributing and assigning course mate-

rials, recognizing different learning styles among learners and educators, and establishing single 

learning atmospheres for the applied rehearsals of particular exercises (White and Larusson, 2011). 

Iranian EFL teachers' low familiarity to Learning Management System indicates that they couldn’t 

take advantages of all the benefits of LMS in their classroom which will foster both learning and 

teaching processes. Accordingly, curriculum developers and educational officials must take this is-

sue into account and attempt to solve the existing problem by holding some classes to train the EFL 

teachers and introduce LMS and its benefits and prepare its platform.  

Regarding the second question, the finding shows that Iranian EFL teachers have a positive at-

titude towards the use of most of these internet tools in EFL classrooms. From the data presented in 

Table 2, one could come to the point that social network and chat room were the most useful tools. 

EFL teachers believe that integrating such tools will improve learning skills such as writing, read-

ing, speaking and grammar. It also helps learners to be familiar with culture of the target language 

speakers and engage them in real and authentic tasks and situations that absolutely are useful for 

their future needs. This highly positive attitude is due to teachers' high familiarity with such tools 

and their awareness about the effectiveness and practicality of such tools in EFL classes. Among 

these tools, LMS was found to be the least useful one.  Iranian EFL teachers' too low familiarity 

with LMS seems to highly affect their views towards the integrating and use of the given tool in the 

classrooms. Taking LMS significant benefits in education into account, it really requires an emer-

gent action toward the existing problem.   

The third research question in the study focused on Iranian EFL teachers' willingness towards 

using internet tools. Findings (Table 3) demonstrated that Iranian EFL teachers were highly willing 

to integrate most of these internet technologies in their classrooms and encourage their learners to 

use them so as to improve their learning. One of the major goals of supplementing internet tools 

such as virtual games, social networks, chartrooms, emails, file sharing and webs in the classroom 

pedagogy will be to increase learners’ motivation and their interest in, boost their confidence in their 

ability to master, and to feel satisfied from learning that material (Charsky & Ressler, 2011) which 

all of the above mentioned factors will lead to increase in learning processes. 

The last question addressed the problems which did not allow the teachers to use these tech-

nologies and internet tools in their EFL classrooms. Lack of the appropriate and sufficient technolo-

gies and platforms in institutes, institutes' little financial budgets to support using internet tools, in-

ternet low speed and its' frequent disconnection were considered as the major problems. Some of 

these problems lead to real impediment in the way on integrating these tools in EFL classrooms. 

 Teachers were concerned about the effects of such internet tools on learners such as exposure 

to culturally inappropriate materials which are projected in internet, learners' dependability to these 

tools, ignoring their books and losing their autonomous. However, according to Chafe (1999) and 

Kataoka (2000) some of these concerns are global. Hence, teachers could eliminate these concerns 

by planning their courses meticulously and setting their educational goals clearly. 

The effect of EFL teachers' demographic features on their familiarity towards internet technol-

ogies was investigated, too. As it is demonstrated in Table 4 there was a direct relationship between 
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teachers' educational level and their familiarity with internet tools and their applications. Teachers 

with higher degrees were more familiar with internet tools. 

As revealed in the Table 5, the relation between teachers' age and their familiarity with inter-

net tools and their applications was examined. It was found that there is a negative relationship be-

tween teachers' age and their familiarity. In other words, younger teachers were more familiar with 

internet tools. These days, by wide spreading of internet tools and technologies both in daily life and 

educational setting, people are forced to learn and use such tools more and more; consequently, 

younger teachers are more familiar with such tools and technologies than older ones due to the lack 

of these tools in the past.  

Although these internet tools facilitate both teaching and learning processes, but it is important 

that EFL teachers does not view them as magic stick that could solve all the educational problem but 

consider it as "a motivational, enabling and empowering that could benefit both EFL teachers and 

students" (Al-Mekhlafi, 2004) . 

Taking all of these findings into accounts, Iranian EFL teachers are somehow highly familiar 

with the new technologies and have highly positive attitudes towards the integrating them into class-

rooms to improve their learners' different skills. They also are willing to use these technologies too. 

Thus, the only problem not to use and integrate them in the class is that the institutes are not 

equipped so well with the appropriate platforms and technologies. While the teachers are prepared to 

use and have the necessary information and knowledge, there are not the primary equipments to ap-

ply them in the classrooms. So, the policy makers and the managers of institutes should pay more 

attentions on the existing problem and try to find a practical solution for these them. 

 

5.Limitations of the study and further research 

The main limitation concern to the sample which was just from three provinces in Iran, and 

then it is a little difficult to generalize the findings. The second limitation is that the data gathered 

through one questionnaire; however, more instruments such as survey or interview could be em-

ployed.  

Further research studies might be carried out to investigate the level of EFL teachers' ICT 

knowledge and their viewpoints upon the problems and limitations of using Intern tools in class-

rooms. Or investigate the extent to which these Internet tools are available in classrooms. The merits 

and demerits of using these Internet tools from both teachers' and learners' viewpoints should be ex-

amined. And a multi-method collecting data is applied to investigate the extent to which these tools 

are really used in the classrooms.  
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